
 

 St. Peter’s Church of England Primary School 

READING CURRICULUM STATEMENT 
 
Introduction 
 
At St. Peter’s, English forms part of our core curriculum and, as such, holds a prominent place within our daily 
timetable.  
 
A high-quality curriculum with expert teaching in English opens doors to the fundamental skills of reading and 
writing for life. As well as being essential skills for everyday tasks such as reading a menu and writing a letter, 
learning to read and write also opens doors to a world of knowledge, wonder and entertainment through developing 
a love of reading for information and pleasure; and a creative outlet for human emotion and expression through 
developing a passion for writing and the written word.  
 
Learning to read fluently enables learners to read for information and for pleasure. It supports them with future 
study across all areas of the curriculum and allows learners to make sense of the written word and its meanings 
through accurate reading for understanding.  
 
For the purposes of this policy statement, reading encompasses the fundamental skills of:  

 Word reading (inc. Phonics) 

 Comprehension 

Curriculum Vision  
 
A St Peter’s reader loves and values reading and the reading experience. They see reading as opening the door to 
adventure and knowledge. As readers, they enjoy exploring a wide range of literature, learning about the world 
around them and developing a rich and varied vocabulary through their reading. They talk animatedly about their 
reading adventures, sharing their joy and new knowledge and understanding with others.  
  
They approach unfamiliar and increasingly challenging texts with confidence, utilising their exceptional phonic 
knowledge to support them in decoding quickly, accurately and fluently, with the appropriate stress and intonation. 
They understand that reading fluently is key to understanding. They are inherently curious, they ask questions and 
want to know why, they seek a deeper understanding of what they have read at every point in their learning 
adventure.  
  
A St. Peter’s reader uses their reading knowledge and skills to experience life in all its fullness; they persevere in 
their reading; they read because they want to both in and out of the classroom; they read to learn and grow 
intellectually, to develop empathy growing both emotionally and morally, to understand their place in a global 
context, to form opinions and debate life’s big questions. As a result, they are well-prepared for the reading 
challenges which lie ahead. 
 

Provision, Planning and Delivery 
 

Our Provision 
We enact our vision for Reading through:  

 Ensuring learners are enabled to decode fluently by the end of Year 1 as a result of keeping up with a 
Government approved systematic, synthetic phonics programme; 

 Building high-quality comprehension within Early Reading lessons to develop learners reading for understanding 
at the earliest age; 

 Using ‘real’ books and extracts as the basis for comprehension; 



 Delivering whole-class reading to enable those who struggle with decoding to access comprehension and 
vocabulary at an age-appropriate level, ensuring they do not fall behind in this aspect of the curriculum and 
ensuring daily exposure of high-quality books to support development of a love of books and reading for life;  

 Prioritising research-informed reading interventions for those who cannot yet decode fluently and accurately at 
an age-appropriate level to enable them to keep-up in reading;  

 Continuing to teach fluency and prosody as a key reading skill to develop in key stage 2;  

 Maintaining high-expectations for reading at home and ensuring that learners are not disadvantaged if these 
are unable to be met by parents/carers;  

 Building in time to discuss and talk about books, vocabulary and opinions into every reading lesson;  

 Encouraging questions and challenge during discussion time;  

 Offering extra-curricular book clubs to all;  

 Not shying away from engaging learners in challenging texts which deal with big issues and raise big questions.  
 

Planning  
 
Phonics and Early Reading 
 
Foundations for phonics begin in our Nursery (2 and 3 year olds) and Preschool (3 and 4 year olds) classes, where 
learners develop early language and communication skills. Daily opportunities are provided for learners to engage in 
talk, share books and stories, join in with daily songs, rhymes and poems.  We understand the important role that 
early language plays in learners’ becoming readers and place significant emphasis on building these foundations in 
the Early Years.  
 
Early reading is promoted in Nursery and Preschool through: 

 A curriculum derived from high-quality books;  

 Daily story time (inc. repetition, joining in, role play); 

 Daily exposure to songs and rhymes; 

 Listening and attention games; 

 Daily access to stories and books;  

 Share a story bags for home learning; 

 Rhythm, rhyme and alliteration games;  

 Alphabet songs and games;  

 Focus on developing early language, talk and vocabulary across all areas of learning;  

 Explicit opportunities for vocabulary and language building planned across all areas of learning;  

 Daily engagement in a language-rich environment; 

 Continual back and forth interactions with adults; 

The teaching of phonics begins formally when learners start their Reception year and follows the Government 
approved systematic, synthetic Little Wandle phonics programme. Fidelity is maintained to this scheme throughout 
Reception and Year 1, understanding that research shows explicit teaching of the correspondences between letters 
and sounds (graphemes and phonemes) in this way best guarantees that learners will develop the skill of blending 
individual sounds together accurately to enable them to decode fluently.  
 
Planning for daily phonics lessons follows the Little Wandle lesson plans and structures and is further reinforced 
through group and individual reading lessons which allow for application of phonics teaching in reading. Books used 
for the teaching of reading in Reception and Year 1 are fully-decodable and carefully matched to the GPCs that 
learners have secured, to ensure that early readers can decode every word as their knowledge of the alphabetic 
code increases. 
 
Decodable books to read are sent home each night for additional practice and to encourage fluency and 
comprehension. Alongside these texts, a ‘share a story’ book is provided for parents/carers to read at home with 
their child as they learn to enjoy reading for pleasure, alongside developing their decoding.  
 



In addition to daily phonics teaching, 1:1 reading and decoding practice; early comprehension skills are introduced 
alongside decoding to ensure that learners read for understanding from the earliest point. Focus comprehension 
skills (vocabulary, prediction, retrieval and sequencing) are explicitly modelled and taught weekly using an age-
appropriate and challenging ‘real’ book.  
 

Early Reading Weekly Lesson Structure 
(Reception and Year 1) 

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

Daily Phonics (20 
Mins) 

Daily Phonics (20 
Mins) 

Daily Phonics (20 
Mins) 

Daily Phonics (20 
Mins) 

Daily Phonics (20 
Mins) 

1:1 Graduated Readers 
(5 Mins per child)  

1:1 Graduated Readers 
(5 Mins per child) 

1:1 Graduated Readers 
(5 Mins per child) 

1:1 Graduated Readers 
(5 Mins per child) 

1:1 Graduated Readers 
(5 Mins per child) 

Decoding Practice 
Small group 

(20 Mins) 

Decoding Practice 
Small group 

(20 Mins)  

Decoding Practice 
Small group 

(20 Mins) 

Decoding Practice 
Small group 

(20 Mins) 

Decoding Practice 
Small group 

(20 Mins) 
Explore  

Prediction 
Modelled Reading 

Read Aloud Sections 
(paired, choral, echo, 

phonics decoding, etc) 
Simple predictions 

Unpick 
 Vocabulary 

Discuss vocabulary, 
synonyms, use and read in 
context, simple authorial 

intent.   

Retell  
Sequencing & 

Retrieving   
Sequencing activities 
Question and Answer 

activities (PWB/ books) 
Paired activities  

  

 
Reading for Understanding 
 
From Year 2 the focus moves away from decoding to reading for understanding. Reading is taught at multiple points 
throughout the day to ensure accuracy, fluency and comprehension.  
 
Reading skills (vocabulary, inference, prediction, explanation, retrieval, summarising and sequencing) are taught 
through whole-class daily reading lessons using an age-appropriate and challenging ‘real’ text which is studied in-
depth for the week. Following a weekly structure which allows for developing fluency, vocabulary and teaching of 
specific reading skills, learners develop the necessary skills to read for understanding. Learners revisit reading skills 
multiple times within each school year to allow for skill development and application across a range of reading 
contexts.  
 

Year 2-6 Whole Class Reading Structure 

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 
Exploring Unpicking Modelling Big Question Applying 

Reading Aloud (paired, 
choral, echo, etc.) 

Performance 
Role Play 

Predicting & 
Summarising 

Vocabulary Focus 
Deep Dive 

Understanding 
meaning 

Authorial intent 

Modelling specific 
reading skills 

(inference, prediction, 
explanation, retrieval, 

summarise) 
Partner work – 

discussion, answer 
building, sharing, 

improving. 

Applying specific 
reading skill modelled 

yesterday to a ‘Big 
Question’ 

independently. 

Applying a range of 
reading skills across the 
text studied (previously 
mixed VIPERS section 

of lesson) 

 
Home reading and individual reading books are carefully matched to each learner’s age and stage of reading 
development using accelerated reader. Reading assessments are completed termly and ZPDs (Zone of Proximal 
Development) identified for each individual. Learners then select books progressively within their ZPD from our 
school library and are assessed formatively through reading quizzes which are completed at the end of each book. 
Learners who demonstrate accurate recall and comprehension of the text read will progress within their ZPD, others 
may need additional practice at the same level and will select an additional book with the same ZPD to read and quiz 
before moving on.  
 
1:1 graduated readers are taught daily by teachers and teaching assistants. These sessions focus on learners who 
have not yet meet age-related expectations for decoding or fluency.  
 

 



 
Delivery 

 
Reception and Year 1 
 

Lesson Organisation Duration Frequency Delivered by:  
Daily Phonics Lesson  Whole-Class 20 Mins  Daily Teacher 

Decoding Practice  Small group (4-6 
learners) 

20 Mins Twice weekly Teacher and TA 

Early Comprehension 
Lessons 

Whole-Class 20 Mins Thrice weekly Teacher 

Graduated Readers  1:1  5 Mins Daily TA/ Intervention 
Teacher 

Reading Intervention 1:1 or Small Group 5 – 20 Mins As planned TA/ Intervention 
Teacher 

Home Reading 1:1 10 Mins Daily Parent/Carer 

 
Year 2 – Year 6 
 

Lesson Organisation Duration Frequency Delivered by:  
Whole-Class Reading Whole-Class 30 Mins Daily Teacher 

Graduated Readers  1:1  5 Mins Daily TA/ Intervention 
Teacher 

Reading Intervention 1:1 or Small Group 5 – 20 Mins As planned TA/ Intervention 
Teacher 

Home Reading 1:1 15 – 30 Mins Daily Parent/Carer 

 
 

Progression 
 
To ensure progression in word reading and comprehension, our curriculum is organised to focus predominantly n 
word reading in Reception and Year 1 and comprehension skills in Years 2-6.  Although (as noted above, both 
elements feature in all year groups to a greater or lesser extent).   

 
Keys to Reading for Understanding (Comprehension)  
 

 Understanding Vocabulary 

 Inference 

 Prediction 

 Explanation (contribution to meaning, authorial intent, making comparisons) 

 Retrieval 

 Summarising and Sequencing 

The school’s reading skills progression document is utilised when planning to ensure that each of the above reading 
skills are taught at an appropriate level in every year group. This is monitored through regular book scrutinies and 
moderation activities, both in-house and externally.  

 
Keys to Decoding (Word Reading)  
 

To ensure progression in word reading, the Little Wandle progression map is adhered to in Reception and Year 1 to 
ensure all learners are enabled to decode accurately and fluently by the end of Year 1.  



Assessment, Recording and Reporting 
 

Assessment 
 
Foundations for Phonics and Early Reading (Flourish early Education) 
 
In our Flourish Nursrey (2-3 year olds) and Preschool (3-4 year olds) classes assessment of communication, language 
and literacy is ongoing, in line with the EYFS Development Matters. This assessment informs future provision 
planning as well as next steps for the class, small groups and individuals.  
 
Phonics and Early Reading (Reception and Year 1) 
 
Assessment for learning is an integral part of classroom practice and supports practitioners in being able to best 
support and meet the needs of learners who are more vulnerable to falling behind. Daily assessment is used to 
support learners in the moment and inform carefully crafted Phonics keep-up intervention groups which take place 
daily. These keep-up groups are flexible and children taking part change each day depending on what is observed by 
practitioners in the Phonics session. They have a similar structure to the main phonics session comprising of a Revisit 
& Review section, which recaps prior learning, whilst the main part of the session mirrors the morning input and 
gives learners the opportunity to break learning down further and practise with additional support.    
 
A phonics tracker is used within Reception and Year 1 as an ongoing assessment tool. 1:1 assessments are completed 
with learners every half-term to check retention and blending of new and previously taught GPCs, as well as tricky 
words in line with the Little Wandle progression. Outcomes from these ongoing assessments is used to re-shape 
daily phonics teaching (revisit and recap sessions), decoding practice sessions and inform intervention and keep up 
groups for the following half-term.  
 
Where a significant gap in learning is identified a support or learning plan may be created to support individual 
learners so that this gap does not widen as they move through school in line with the school’s SEND and Intervention 
policy. 
 
Learners in Year 1 complete a reading assessment test and a phonics screening check at the end of each term to 
ascertain whether they are on track to meet the end of year expectations. Outcomes form these termly assessments 
inform teacher’s planning of next steps for the whole-class, small groups and individuals, as well as identify learners 
in need of additional support or intervention at the earliest stage.  
 
At the end of Year 1 learners complete the statutory phonics screening check which is designed to confirm whether 
individual children have learnt sufficient phonic decoding and blending skills by the end of Year 1. This check is 
completed on a 1:1 basis with their class teacher during June. More information for parents/carers on this check and 
what it entails can be found here: https://pearsonprimaryschool.co.uk/wp-content/uploads/2020/11/Phonics-
parentcarer-guide.pdf  
 
 
Reading for Understanding (Years 2 - 6) 
 
All teachers in Key Stages 1 and 2 formatively assess learners reading on a daily basis using observations in lessons as 
well as learners verbal and written responses. They utilise the school’s reading progression frameworks to identify 
where learners are individually, as a group and as a class and plan learning episodes which build upon this and take 
learning forward. Verbal feedback is the most powerful tool we have for improving learners’ reading and as such, our 
teaching of reading centers primarily around discussion with learners as a starting point. Learners engage regularly in 
dialogue with the teacher about their reading, individually, as a group or as a whole class. Feedback is also given to 
learners and their parents and guardians through comments made by teachers and teaching assistants in their 
reading diaries.  
 
Each term summative assessments are completed by all learners in Years 2-6 to ascertain whether learners are on 
track to meet the age related expectations. Outcomes form these termly assessments inform teacher’s planning of 
next steps for the whole-class, small groups and individuals, as well as identify learners in need of additional support 

https://pearsonprimaryschool.co.uk/wp-content/uploads/2020/11/Phonics-parentcarer-guide.pdf
https://pearsonprimaryschool.co.uk/wp-content/uploads/2020/11/Phonics-parentcarer-guide.pdf


or intervention at the earliest stage. 
 
Learners in Year 2 who did not meet the expectation for phonics at the end of Year 1 will complete half-termly 1:1 
phonics assessments to check retention and blending of new and previously taught GPCs, as well as tricky words in 
line with the Little Wandle progression. Outcomes from these ongoing assessments is used to re-shape daily phonics 
interventions (revisit and recap sessions) and decoding practice sessions to ensure learners are enabled to meet the 
expected standard at the end of Year 2. Learners who did not meet the expectation for phonics at the end of Year 1 
will re-sit the phonics screening check in the summer term of Year 2.  
 
Each term learners will completed a STAR reading assessment through the school’s accelerated reader platform to 
ascertain their current reading level and zone of proximal development (ZPD). This information is used to ensure that 
each learner’s individual home reading book is appropriate for their stage of development as well as provide them 
with sufficient challenge to make good progress over time. This assessment is also used to identify learners in need 
of additional reading support through inclusion in each classes graduated readers list for the following term.  
 
Children in Years 2 and 6 will undertake statutory assessment tests (SATs) during the first half of the Summer Term. 
The reading skills developed with learners throughout each key stage ensure that learners have the knowledge and 
skills they need in order to access these examinations successfully. Outcomes from these assessments are shared 
with parents/carers at the end of the school year. 

 
Recording  
 
Phonics and Early Reading (Reception and Year 1) 
 
Much of the learning in Reception and Year 1 is accessed and assessed verbally and as such there may be very little 
written evidence of learners’ attainment in reading. Whilst teachers and teaching assistants may choose to note 
down key information regarding each child’s reading to support them in their assessment there is no expectation for 
them to keep copious notes about children’s responses, which The Reading Framework (Jan 2022) identifies as a 
common practice which can limit teacher’s interactions with children and hinder early reading development. As 
learners move towards the end of Year 1, teachers may wish to provide learners with a reading journal for them to 
begin recording thoughts and responses to their whole-class reading lessons in preparation for transition into Year 2.  
 
Reading for Understanding (Years 2 - 6) 
 
As learners become more fluent in writing, written responses to reading lessons become more commonplace in our 
school; however the principle that the discussion is often more valuable than the written response remains. All 
learners in Years 2-6 have a reading journal to record learning from their reading lessons each week. It is expected 
that learning is captured in the most appropriate way for the learning taking place and as such, in some lessons each 
week (eg. fluency and prosody lessons) there may be no formal recording in children’s books.  
 

Reporting 
 
Children’s achievements, learning targets and next steps in English are shared with parents and carers on a termly 
basis, through termly open door events and parent consultation appointments.  
 
Annually, during the summer term, a formal written report of children’s learning is shared with parents/carers which 
details their child’s end of year attainment alongside their achievements and progress in Reading over the academic 
year.  
 
The school reports assessment data to the local authority at the end of Foundation Stage, Year 2 and Year 6 for 
Reading and at the end of Year 1 for the Phonics Reading Check. This data is used to compare the school with other 
schools in the locally and nationally.   

 
 
 



Policy into Practice 
 
The following serves as a list of supporting documents and resources, which support the implementation of this 
policy into practice:  
 

 Little Wandle Systematic Synthetic Phonics Programme 

 Little Wandle SSP Progression 

 Little Wandle Decodable Books  

 Whole-School Reading Long Term Plan (inc. age-appropriate texts for exploration) 

 St. Peter’s Reading Skills Progression Map  

 Phonics Screening Check (Year 1) 

 Statutory Assessment Tests (Year 2 and Year 6) 

 The Reading Framework (January 2022) 

 National Curriculum 2014 
 



 

St. Peter’s Church of England Primary School 

PHONICS PROGRESSION 
‘The limits of my language are the limits of my world.’  Ludwig Wittgenstein 

 
 

Systematic Synthetic Phonics Scheme: Little Wandle Letters and Sounds (Revised 2021) 
 
This programme overview shows the progression of GPCs and tricky words that we teach term-by-term. The progression has been organised so that children are taught from the simple to more complex GPCs, as well as taking into account the frequency of their occurrence in the most commonly encountered words. All the graphemes taught 
are practised in words, sentences, and later on, in fully decodable books (Collins Big Cat Little Wandle books). Children review and revise GPCs and words, daily, weekly and across terms and years, in order to move this knowledge into their long-term memory. 
 

Children need to learn to read as quickly as reasonably possible, so they can move from learning to read, to reading to learn, giving them access to the treasure house of reading. Our expectations of progression are aspirational yet achievable and we work hard to maintain pace, practice and participation by all children. Children who are not 
keeping up with their peers are given additional practice immediately through daily keep-up sessions in Reception and Year 1. 

Year Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Nursery 
(Foundation 

2) 

  

 Enjoy songs and rhymes, tuning in and paying attention.  
 Join in with songs and rhymes, copying sounds, rhythms, tunes and tempo.  

 Say some of the words in songs and rhymes.  

 Sing songs and say rhymes independently, for example, singing whilst playing.  
 Enjoy sharing books with an adult.  

 Pay attention and responds to the pictures or the words.  

 Have favourite books and seeks them out, to share with an adult, with another child, or to look at 
alone.  

 Repeat words and phrases from familiar stories.  
 Ask questions about the book. Makes comments and shares their own ideas.  

 Develop play around favourite stories using props.  

 Notice some print, such as the first letter of their name, a bus or door number, or a familiar logo.  

Preschool 
(Foundation 

3) 

Learning nursery rhymes and action rhymes 
Singing a range of nursery rhymes and action rhymes must be part of the daily routine. Children need to 

experience a rich repertoire of nursery rhymes and action rhymes that include multi-sensory experiences, 
such as action rhymes in which children have to add claps, knee pats or foot stamps, or move in a 
particular way. They need to build a stock of rhymes through hearing them in different contexts. 

Tuning into sounds 
To enable children to begin to distinguish the initial sound in words, they need exposure to a range of 

games that develop this. These opportunities are short games that are age appropriate to ensure children 
are engaged in them. Games that involve children’s names or animals, or are part of an alliterative story 
or poem, are good ways to develop this skill. The following games are included in this guidance and will 
be part of the weekly provision: • ‘Play with sounds’ • ‘Bertha the bus goes to the zoo’ • ‘Name play’ • 

‘Voice sounds’ • ‘What’s in the box?’ 

Oral Blending 
Oral blending is the breaking down of words into phonemes (the smallest units of sound). It helps 

children identify and hear phonemes in words and blend them together to read a word. It is important 
that children have plenty of experience of listening to adults modelling oral blending and joining in with 

oral blending activities before they are introduced to grapheme– phoneme correspondence. This ensures 
they are ‘tuned into’ sounds when they begin Phase 2. Daily short, sharp bursts of activity prepare them 

for Phase 2 with the blending continuing into Phase 2 and beyond, thus allowing them to become 
independent and confident readers. 

Reception 
(foundation 

4) 

Phase 2 Graphemes:  
s a t p i n m d g o c k ck e u r h b f l 

Phase 2 Graphemes:  
ff ll ss j v w x y z zz qu ch sh th ng n 
• words with –s /s/ added at the end (hats sits) 
• words ending in s /z/ (his) and with –s /z/ added 
at the 
end (bags sings) 

Phase 3 Graphemes:  
ai ee igh oa oo oo ar or ur ow oi ear air er 
• words with double letters 
• longer words 

Phase 3 Graphemes:  
Review Phase 3 
• words with double letters, longer words, words 
with two 
or more digraphs, words ending in –ing, compound 
words 
• words with s /z/ in the middle 
• words with –s /s/ /z/ at the end 
• words with –es /z/ at the end 

Phase 4 Graphemes:  
Short vowels with adjacent consonants 
• CVCC CCVC CCVCC CCCVC CCCVCC 
• longer words and compound words 
• words ending in suf-xes: 
–ing, –ed /t/, –ed /id/ /ed/, –est 

Phase 4 Graphemes:  
Phase 3 long vowel graphemes with adjacent 
consonants 
• CVCC CCVC CCCVC CCV CCVCC 
• words ending in suf-xes: 
–ing, –ed /t/, –ed /id/ /ed/, –ed /d/ –er, –est 
• longer words 

Tricky Words:  
is I the 

Tricky Words:  
as and has his her go no to into she 
push* he of we me be 

Tricky Words:  
was you they my by all are sure pure 

Tricky Words:  
Review all taught so far 

Tricky Words:  
said so have lie some come love do were here little 
says there when what one out today 

Tricky Words:  
Review all taught so far 

Year 1 

Review Phase 3 and 4  
Phase 5 Graphemes:  
/ai/ ay play 
/ow/ ou cloud 
/oi/ oy toy 
/ea/ ea each 

Phase 5 Graphemes:  
/ur/ ir bird 
/igh/ ie pie 
/oo/ /yoo/ ue blue rescue 
/yoo/ u unicorn 
/oa/ o go 
/igh/ i tiger 
/ai/ a paper 
/ee/ e he 
/ai/ a-e shae 
/igh/ i-e time 
/oa/ o-e home 

/oo/ /yoo/ u-e rude cute 
/ee/ e-e these 
/oo/ /yoo/ ew chew new 
/ee/ ie shield 
/or/ aw claw 

Phase 5 Graphemes:  
/ee/ y funny 
/e/ ea head 
/w/ wh wheel 
/oa/ oe ou toe shoulder 
/igh/ y fly 
/oa/ ow snow 
/j/ g giant 
/f/ ph phone 
/l/ le al apple metal 
/s/ c ice 
/v/ ve give 

/u/ o-e o ou some mother young 
/z/ se cheese 
/s/ se ce mouse fence 
/ee/ ey donkey 
/oo/ ui ou fruit soup 

Phase 5 Graphemes:  
/ur/ or word 
/oo/ u oul awful could 
/air/ are share 
/or/ au aur oor al author dinosaur floor walk 
/ch/ tch ture match adventure 
/ar/ al a half* father* 
/or/ a water 
schwa in longer words: different 
/o/ a want 
/air/ ear ere bear there 
/ur/ ear learn 

/r/ wr wrist 
/s/ st sc whistle science 
/c/ ch school 
/sh/ ch chef 
/z/ ze freeze 
schwa at the end of words: actor 

Phonics Screening Check Review :  
No new GPCs or Tricky Words Introduced.  

Phase 5 Graphemes:  
/ai/ eigh aigh ey ea eight straight grey break 
/n/ n gn nee gnaw 
/m/ mb thumb 
/ear/ ere eer here deer 
/zh/ su si treasure vision 
/j/ dge bridge 
/i/ y crystal 
/j/ ge large 
/sh/ ti ssi si ci potion mission mansion delicious 
/or/ augh our oar ore daughter pour oar more 

Tricky Words:  
Phases 2–4: the to into I no go of he she we me be 
was you they all are my by sure pure said have lie 
so do some come love were there little one when 
out what says here today 

Tricky Words:  
their people oh your Mr Mrs Ms as* could would 
should our house mouse water want 

Tricky Words:  
any many again who whole where two school call 
different thought through friend work 

Tricky Words:  
once laugh because eye 

Phonics Screening Check Review :  
No new GPCs or Tricky Words Introduced. 

Tricky Words:  
busy beautiful pretty hour move improve parents 
shoe 
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St. Peter’s Church of England Primary School 
Reading Skills Progression Map 

 

 ELG Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

P
h

o
n

ics &
 D

eco
d

in
g

 

Use phonic knowledge to 
decode regular words and 
read them aloud 
accurately. 
 

Read some common 
irregular words. 

Apply phonic knowledge and skills as the route to decode 
words  
Respond speedily with the correct sound to graphemes 
(letters or groups of letters) for all 40+ phonemes, including, 
where applicable, alternative sounds for graphemes  
Read accurately by blending sounds in unfamiliar words 
containing GPCs that have been taught  
Read common exception words, noting unusual 
correspondences between spelling and sound and where 
these occur in the word  
Read words containing taught GPCs and –s, –es, –ing, –ed, –
er and –est endings  
Read other words of more than one syllable that contain 
taught GPCs  
Read words with contractions [for example, I’m, I’ll, we’ll], 
and understand that the apostrophe represents the omitted 
letter(s) 

Read accurately by blending the sounds in words that contain 
the graphemes taught so far, especially recognising alternative 
sounds for graphemes 
 
Read accurately words of two or more syllables that contain 
the same graphemes as above 
 
Read words containing common suffixes 
 
Read further common exception words, noting unusual 
correspondences between spelling and sound and where 
these occur in the word.  

 

Apply their growing knowledge of root words, prefixes and 
suffixes (etymology and morphology) as listed in English 
Appendix 1, both to read aloud and to understand the meaning 
of new words they meet  
 
Read further exception words, noting the unusual 
correspondences between spelling and sound, and where these 
occur in the word.  

 

Apply their growing knowledge of root words, prefixes and 
suffixes (morphology and etymology), as listed in English 
Appendix 1, both to read aloud and to understand the meaning 
of new words that they meet. 

Flu
en

cy &
 P

erfo
rm

an
ce

 

Read and understand 
simple sentences. 
Express themselves 
effectively, showing 
awareness of listeners’ 
needs. 

Re-read these books to build up their fluency and 
confidence in word reading. 
Read aloud accurately books that are consistent with 
their developing phonic knowledge and that do not 
require them to use other strategies to work out words 

Read words accurately and fluently without overt sounding 
and blending, e.g. at over 90 words per minute, in age-
appropriate texts. 
Read aloud books (closely matched to their improving 
phonic knowledge), sounding out unfamiliar words 
accurately, automatically and without undue hesitation. 
Reread these books to build up fluency and confidence in 
word reading. 
Continue to apply phonic knowledge and skills as the route to 
decode words until automatic decoding has become 
embedded and reading is fluent.  
Continue to build-up a repertoire of poems learnt by heart, 
appreciating these and reciting some with appropriate 
intonation to make the meaning clear.  

Preparing poems and play scripts to read aloud and to perform, 
showing understanding through intonation, tone, volume and 
action 
Prepare and perform poems and play scripts that show some 
awareness of the audience when reading aloud. 
Recite simple poems by heart. 

Continue to build-up a repertoire of poems learnt by heart, 
appreciating these and reciting some with appropriate intonation 
to make the meaning clear. 
Learning a wider range of poetry by heart 
Preparing poems and plays to read aloud and to perform, 
showing understanding through intonation, tone and volume so 
that the meaning is clear to an audience  
Prepare and perform poems and play scripts that show some 
awareness of the audience when reading aloud. 

R
ead

in
g R

an
ge 

 Listening to and discussing a wide range of poems, stories 
and non-fiction at a level beyond that at which they can 
read independently.  

 

Listening to, discussing and expressing views about a wide 
range of stories, fairy stories and traditional tales. discussing 
and expressing views about a wide range of contemporary 
and classic poetry, stories and non-fiction at a level beyond 
that at which they can read independently.  
Becoming increasingly familiar with and retelling a wider 
range of stories, fairy stories and traditional tales.  

 

Listening to and discussing a wide range of fiction, poetry, plays, 
non-fiction and reference books or textbooks.  
Reading books that are structured in different ways and reading 
for a range of purposes.  
Increasing their familiarity with a wide range of books, including 
fairy stories, myths and legends, and retelling some of these 
orally 
Reading books that are structured in different ways and reading 
for a range of purposes.  
Reading books that are structured in different ways and reading 
for a range of purposes 

Continuing to read and discuss an increasingly wide range of 
fiction, poetry, plays, non-fiction and reference books or 
textbooks.  
Reading books that are structured in different ways and reading 
for a range of purposes.  
Increasing their familiarity with a wide range of books, including 
myths, legends and traditional stories, modern fiction, fiction 
from our literary heritage, and books from other cultures and 
traditions.  

 

B
o

o
k Talk 

 Being encouraged to link what they read or hear read to 
their own experiences 
Recognising and joining in with predictable phrases 
Learning to appreciate rhymes and poems, and to recite 
some by heart 
Checking that the text makes sense to them as they read and 
correcting inaccurate reading  
Participate in discussion about what is read to them, taking 
turns and listening to what others say  

Recognising simple recurring literary language in stories and 
poetry 
Checking that the text makes sense to them as they read and 
correcting inaccurate reading 
Participate in discussion about books, poems and other works 
that are read to them and those that they can read for 
themselves, taking turns and listening to what others say 
answering and asking questions 
Explain and discuss their understanding of books, poems and 
other material, both those that they listen to and those that 
they read for themselves. 

Participate in discussion about both books that are read to them 
and those they can read for themselves, taking turns and 
listening to what others say. 
Asking questions to improve their understanding of a text. 
Recognising some different forms of poetry [for example, free 
verse, narrative poetry].  

Recommending books that they have read to their peers, giving 
reasons for their choices 
Participate in discussions about books that are read to them and 
those they can read for themselves, building on their own and 
others’ ideas and challenging views courteously 
Asking questions to improve their understanding of a text. 

 

 

 

 



St. Peter’s Church of England Primary School 

              Skills Progression Map                           Vocabulary 

VOCAB YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 

Discussing word meanings, linking new 

meanings to those already known  

Drawing on what they already know 

or on background information and 

vocabulary provided by the teacher 

Discussing and clarifying the 

meanings of words, linking new 

meanings to known vocabulary  

Drawing on what they already know 

or on background information and 

vocabulary provided by the teacher 

Checking that the text makes sense to them, discussing their understanding and 

explaining the meaning of words in context 

Using dictionaries to check the meaning of words that they have read 

 

Checking that the book makes sense to them, discussing their understanding and 

exploring the meaning of words in context 

Provide reasoned justifications for their views 

Content 

Domains 
1a. Draw on knowledge of vocabulary to understand texts. 2a. Give and explain the meaning of words in Context 

Skill 

Progression 

Speculate about the possible 

meanings of new or unfamiliar words 

met in reading.  

Talk about words which sound similar 

to unknown words.  

Teacher provides key vocabulary and 

meaning prior to reading.  

Explain the meaning of the words 

they meet in a text. 

Discuss the words which might be 

present in a text from the context of 

the reading.  

Identify unfamiliar words in age-

appropriate texts. 

Learn how to find the meaning of an 

unfamiliar word where this is 

explained in preceding or subsequent 

sentences or in a glossary.  

Talk about words which have a 

similar meaning to new vocabulary.   

Check whether a suggested meaning 

of an unfamiliar word makes sense in 

the context of the passage. 

Teacher provides key vocabulary for 

discussion before reading.  

Use simple dictionaries to look up the 

meaning of unfamiliar words with 

support from the teacher.  

Practise re-reading a sentence and 

reading-on in order to locate or infer the 

meaning of unfamiliar words.  

Discuss unfamiliar words and their 

possible meaning to clarify their 

understanding of a sentence or passage. 

Talk about strategies which can help us 

to decode unfamiliar words.  

Break down words and utilise knowledge 

of root words and derivatives, prefixes 

and suffixes to infer the meaning of 

words in context.  

Locate words in a dictionary by their first 

2 letters. 

Know where to start looking when using 

a dictionary (quartiles).  

Identify unfamiliar vocabulary in a text 

and adopt appropriate strategies to 

locate or infer the meaning (including re-

reading surrounding sentences and/ or 

paragraphs to identify an explanation or 

develop a sensible inference, using the 

context and syntax, using root words, 

prefixes and suffixes). 

Use synonyms to check the meaning of 

new words in context. 

Identify where unfamiliar words are not 

explained in the text and where a 

dictionary needs to be used to 

understand them. 

Locate unfamiliar words in a dictionary 

by the third and fourth place letters.  

Use the quartiles of a dictionary to 

efficiently locate words.  

Identify when they do not understand 

the vocabulary used in a text and need to 

clarify the meaning.  

Utilise a range of strategies to work out 

the meaning of unfamiliar words in 

context.  

Give increasingly precise explanations of 

word meanings that fit with the context 

of the text they are reading.  

Check the plausibility and accuracy of 

their explanation or inference of the 

word meaning. 

Use dictionaries effectively and begin to 

identify the most appropriate meaning 

for the unfamiliar word relating this to 

the context.  

Use dictionaries to check suggested 

meaning.   

Identify when they do not understand 

the vocabulary used in a text and apply 

an appropriate strategy (re – reading, 

reading on, using the context, knowledge 

of syntax or word roots) to clarify the 

meaning. 

Justify their inferences about the word 

meaning based on their understanding of 

the text and prior knowledge.  

Check the plausibility and accuracy of 

their explanation of, or inference about, 

a word meaning.  

Use dictionaries and glossaries to 

efficiently locate the meaning of 

unfamiliar words met in reading.  

Determine the definition which is most 

appropriate given the context of the 

reading.  

Language 

Progression 

Key Words:  

words 

new 

 

 

 

 

Sentence Stems:  

I think … means … 

…. sounds like …. 

… means …  

From looking at the front cover, I 

think we might find … in the text.  

Key Words:  

unfamiliar 

dictionary 

sounds like 

 

 

 

Sentence Stems: 

…. is a new word for me.  

I can see that … means …, I know this 

because … 

… and … are similar to … 

… and … sound like … 

I think … makes sense in the 

sentence, so I think … means … 

I think … means … because … 

Key Words:  

root word 

suffix 

prefix 

quartiles 

context 

 

Sentence Stems: 

I think … could mean … 

Because of what it says in the rest of the 

sentence, I think … means …  

Because I know that … means …, I think 

that … means …. 

The dictionary says that … means … 

Key Words:  

strategy 

synonym 

 

 

 

 

Sentence Stems:  

I think the best strategy for 

understanding … would be …  

A possible  synonym for … would be … 

Because of what I know about … and …, I 

think … could mean … 

Key Words:  

plausible 

definition 

 

 

 

 

Sentence Stems: 

If I think about this word this way, it 

could mean … but if I think about it this 

way, it could mean …  

… means … this fits in with what I have 

been reading because …  

I think this meaning is plausible because 

… 

I would define … as … 

Key Words:  

appropriate 

context 

 

 

 

 

Sentence Stems: 

Considering both definitions of …, I think 

the most appropriate within this text is … 

because …  

I think this word could mean … I used … 

to help me work this out.  

Given the context of what I am reading, I 

think … is the most appropriate definition 

of the word … 
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              Skills Progression Map                                Retrieval 

RETRIEVAL YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 

Becoming very familiar with key 
stories, fairy stories and traditional 
tales, retelling them and considering 

their particular characteristics 
Discussing the significance of the title 

and events 

Being introduced to non-fiction books 

that are structured in different ways 

Retrieve and record information from non-fiction and fiction 

 

Retrieve, record and present information from non-fiction and fiction 

 

Distinguish between statements of fact and opinion 

 

Content 

Domains 
1b. Identify/ explain key aspects of fiction and non-fiction texts, such as characters, 

events, titles and information 
2b. Retrieve and record information/ identify key details from fiction and non-fiction texts 

Skill 

Progression 

Discuss what is known about the 

characters’ appearance, behaviour and 

the events that happen to them, using 

details from the text.  

 

With support, begin to locate specific 

information in simple texts they’ve read 

or that have been read to them.  

 

Answer who, what and when questions.  

 

Find information in a text about an 

event, character or topic.  

Identify what is known for certain from 

the text about characters, places and 

events in narrative and about different 

topics in non -fiction.  

 

Give reasons why things happen where 

this is directly explained in the text.  

 

Point to the answer in the text.  

 

Talk about where you need to look for 

information using contents, index, sub 

headings, page numbers etc.  

 

Express and record their understanding 

of information orally, using simple 

graphics or in writing. 

Locate, retrieve and collect information from 

texts about significant or important 

elements or aspects (e.g. characters, events, 

topics). 

 

Answer who, what, when, why and how 

questions where the answer is given directly 

in the text.  

 

Retrieve information from diagrams, flow 

charts and forms where it is presented 

graphically. 

 

Locate specific information using contents, 

index, sub headings, page numbers etc. 

quickly.  

 

Scan for key words, phrases and headings.  

 

Express and record their understanding of 

information orally, using simple graphics or 

in writing.  

Identify key words within retrieval questions 

and using skimming and scanning techniques 

to locate information quickly.  

 

Decide which sections of texts to read more 

closely in order to be able to locate specific 

information.  

 

Identify and discuss key sentences and words 

in texts which convey important information 

about characters, places, events, objects or 

ideas.  

 

Retrieve information from diagrams, flow 

charts and forms where it is presented 

graphically.  

Discuss what is known about the characters’ 

appearance, behaviour and the events that 

happen to them, using details from the text.  

 

With support, begin to locate specific 

information in simple texts they’ve read or 

that have been read to them.  

 

Answer who, what and when questions.  

 

Find information in a text about an event, 

character or topic.  

Identify what is known for certain from the 

text about characters, places and events in 

narrative and about different topics in non -

fiction.  

 

Give reasons why things happen where this 

is directly explained in the text.  

 

Point to the answer in the text.  

 

Talk about where you need to look for 

information using contents, index, sub 

headings, page numbers etc.  

 

Express and record their understanding of 

information orally, using simple graphics or 

in writing. 

Language 

Progression 

Key Words:  
see 
who 
what  
when 
 
 
Sentence Stems:  
I can see … 
Model using the language of the 
question within the answer (eg. 
What happened to Daisy? Daisy fell 
over. When did it happen? It 
happened in the morning.  
  

Key Words:  
know 
says 
page 
contents 
index 
 
Sentence Stems: 
In the book it says …  
I know that … because it says …  
.. happened because … 
On page … it says …, so I know that …  
Model using the language of the 
question within the answer.  
 

Key Words:  
retrieve 
why 
how 
diagram 
scan 
 
Sentence Stems: 
The best place to look for the answer to 
this question is … because …  
I have retrieved the answer from the 
text.  
I know that … because in the text it says 
… 
This diagram shows that …  
I know that … because the diagram 
shows that …  
The key word in the question is … 

Key Words:  
skim 
scan 
locate 
 
 
 
Sentence Stems:  
I am going to skim/scan the text for … 
because this will help me to locate the 
answer to the question quickly.  
In looking for the answer to this 
question, I am going to re-read … section 
because … 
The key word in this sentence is … this 
tells me that …  
Model using the language of the 
question within the answer.  

Key Words:  
fact 
opinion 
evaluate 
argument 
support 
 
Sentence Stems: 
I know that [character/event/idea] is … 
because it says in the text … and it says 
… 
To support my argument, the text says … 
This section will/ will not be useful in 
answering the question because … 
… is an opinion because …  
… is a fact, I know this because … 

Key Words:  
similar 
different 
reliability 
usefulness 
explicit/ implicit 
 
Sentence Stems: 
… is …, I know this because it says in the 
text (multiple ideas from across the 
whole text).  
[characters/ places,/ events/ objects/ 
ideas] are similar/ different because, it 
says in the text …  
I think … text is most reliable/useful 
because …  
It explicitly says in the text …  
[synonym] means [question word] so I 
know that … 

 

 



St. Peter’s Church of England Primary School 

              Skills Progression Map                       Sequencing & Summarising 

SEQ & 

SUM 
YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

NC 

Statements 

Becoming very familiar with key 
stories, fairy stories and traditional 
tales, retelling them and considering 
their particular characteristics 
 
Explain clearly their understanding 
of what is read to them. 

Discussing the sequence of events in 
books and how items of information 
are related 

Identifying main ideas drawn from more than one paragraph and summarising 
these 

Explain and discuss their understanding of what they have read, including through 
formal presentations and debates, maintaining a focus on the topic and using notes 
where necessary 
 
Summarising the main ideas drawn from more than one paragraph, identifying key 
details that support the main ideas 
 

Content 

Domains 
1c. Identify and explain the sequence of events in texts. 2c. Summarise the main ideas from more than one paragraph 

Skill 

Progression 

Sequence simple pictures of main 
events from a story (between 3 and 
5 events).  
 
Be able to say what happens at the 
beginning, middle and end of the 
story.  
 
Retell stories in sequence using 
puppets, pictures, maps and props.  
 
Begin to use the language of 
sequencing through oral re-telling. 
Eg. Once Upon a Time, Happily Ever 
After, Next, Then.  
 

Sequence the main events in a story 
using words and/or pictures 
(between 5 and 7 events).  
 
Retell stories orally, in pictures and 
in writing giving the main events in 
sequence. 
 
Share interesting facts and key 
information they’ve found out from 
a non-fiction text. 
 
Draw together information from 
across a number of sentences to sum 
up what is known about a character, 
event or idea. 
 

List the main points of a story in 
sequence (up to 9 events).  
 
Retell the main points of a story in 
sequence (orally and in writing) and 
begin to add some details about some of 
the points. 
 
List/ highlight the main points within a 
non-fiction paragraph.  
 
Sequence simple instructions and 
explanations based on a text they have 
read.  
 
Identify a few key points from across a 
non- fiction passage. 
 
Write short recommendations/ book 
reviews which summarise the plot of the 
story for another reader.  

Summarise a chapter/ section within a 
book recalling key events and details 
from reading. 
 

Precis chapters and short sections of 
text at regular intervals when reading, 
identifying clues and hints as well as 
what is directly stated. 
 

Write blurbs (stories) and introductions 
(non-fiction texts) which summarise 
what the text is about in a way which 
engages the reader and makes them 
want to read on.  
 

Summarise sections/ paragraphs in non-
fiction texts, by identifying the most 
important elements to include.  
 

Write book reviews which summarise 
the plot and the characters for another 
reader.  

Sequence simple pictures of main events 
from a story (between 3 and 5 events).  
 
Be able to say what happens at the 
beginning, middle and end of the story.  
 
Retell stories in sequence using puppets, 
pictures, maps and props.  
 
Begin to use the language of sequencing 
through oral re-telling. Eg. Once Upon a 
Time, Happily Ever After, Next, Then.  
 

Sequence the main events in a story 
using words and/or pictures (between 5 
and 7 events).  
 
Retell stories orally, in pictures and in 
writing giving the main events in 
sequence. 
 
Share interesting facts and key 
information they’ve found out from a 
non-fiction text. 
 
Draw together information from across a 
number of sentences to sum up what is 
known about a character, event or idea. 
 

Language 

Progression 

Key Words:  
First 
Next  
Then 
After 
Beginning  
Middle 
End 
Once upon a  time 
Happily ever after 
 
Sentence Stems:  
First …. happened.  
………. happened last.  
Fist I will …  
Next you should … 
After that I will … 
It is … 
At the beginning/middle/end of the 
story … 
Once upon a time … … and they all 
lived happily ever after.  

Key Words:  
Imperative verbs 
After that 
Finally 
Firstly  
Last of all 
Sequence 
Long ago 
Before long 
 
Sentence Stems:  
First (imperative verb) … 
Next … 
After that … 
Finally … 
Firstly … 
Last of all … 
In order, … 
Long ago … 
Before long … 
 
From my reading I now know … 

Key Words:  
ordinal numbers (third, fourth, fifth) 
language of cause and effect (because, 
so, therefore) 
Chronological 
Recommend 
Key Points 
 
Sentence Stems:  
Firstly … because 
Next … so … 
Then … therefore 
Lastly … 
Eventually …  
In chronological order … 
First you need to … 
 
I think the key points in this passage are 
… because … 
I recommend this book because … 
In the story … 

Key Words:  
Firstly 
In conclusion  
Luckily 
Unfortunately  
Summarise 
Precis 
Sentence Stems:  
In addition … 
Eventually … 
After a while … 
In conclusion... 
Luckily … 
Unfortunately …  
Prepositional phrases to start sentences 
eg. On the other side of the forest.  
This chapter is all about  
In this chapter … 
A precis of this chapter would be … 
In this book, you will find  
I would recommend this book to children 
who are … years old because …  

Key Words:  
Meanwhile 
Following this 
In the beginning 
Sum up 
As a result 
Consequently 
 
Sentence Stems:  
Meanwhile …  
Following this … 
In the beginning …  
Sometime later … 
 
To sum up … 
As a result of  … 
Throughout this chapter … 
The key points within this passage are … 
… should be included … because… 
… should not be included because … 
Consequently, … 

Key Words:  
Whilst 
During 
Initially  
Subsequent 
Consequence 
Theme 
Develop 
 
Sentence Stems:  
Whilst … happened, … 
During …  
Initially …  
In summary … 
The consequence of … 
In chapter …., in the subsequent chapters 
… 
… is a … character … I know this because 
in the text, it says … 
The theme of … developed throughout 
the text by … 
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              Skills Progression Map                                   Inference 

INFER YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 

Making inferences on the basis of 
what is being said and done 

Making inferences on the basis of 
what is being said and done 

Drawing inferences such as inferring characters’ feelings, thoughts and motives 
from their actions, and justifying inferences with evidence 

Drawing inferences such as inferring characters’ feelings, thoughts and motives from 
their actions, and justifying inferences with evidence 

 
Provide reasoned justifications for their views. 

Content 

Domains 
1d. Make inferences from the text. 2d. Make inferences from the text/ explain and justify inferences with evidence from the text. 

Skill 

Progression 

Play characters in role, speculating 
about what characters might say and 
do at different points in a story.  
 
Talk about how characters might say 
the words in the text and why.  
 
Discuss what we know about 
characters in a story from what they 
say or how they speak.  
 
Use pictures in pre-reading to begin 
inferring what might have happened 
in the story and to explore how 
characters might be feeing.  
 

Read pictures regularly to enable 
learners to begin thinking about 
what isn’t being said.  
 
In short sections of text, model 
unpicking how a character might be 
feeling from what they say and do.  
 
Focussing on important moments 
within the text, learners make 
inferences about characters from 
what they say and do.  
 
Ask ‘What do you think?’ questions, 
followed with ‘Why?’.  
 
Use think aloud ‘do you think…’ to 
get learners agreeing, building and 
challenging your ideas about the 
characters.  
 
Act out important moments in the 
text and question learners in role as 
to why they performed the character 
in a particular way.  

Highlight what characters do and say 
within short passages of text and discuss 
how they might feel and how we know 
this.  
 
Begun to explore the infer the impact of 
one characters actions on other 
characters/ events, through text 
marking, role play and discussion.  
 
Answer simple inference questions 
about how characters are feeling in 
fiction texts.  
 
Begin to justify inferences with evidence 
from the text.  
 
Infer about characters: why a character 
acts/ behaves in a certain way; why a 
character says certain things; what a 
character thinks; what a character 
expects/believes.  
 

Deduce the reasons for the way that 
characters behave from a short passage 
of text. 
 

Explore through discussion, characters 
motives for their actions.  
 

Answer questions which require learners 
to infer characters feelings, thoughts 
and events with justification from the 
text.  
 

Build up a picture of a character 
throughout a text, noting down all of the 
details that are stated and what we can 
infer about their thoughts, feelings and 
motives as a result.  
 

Infer about characters (see Y3) and 
events: what happened (if not explicitly 
referred to); why it happened; how it 
happened; what was unusual or 
different about it.  
 

Use inferred statements for learners to 
prove/disprove using the text.  
 

In non-fiction writing, talk about 
whether the author wanted you to like/ 
dislike the topic; justifying their opinions 
with evidence from the text.  

Play characters in role, speculating 
about what characters might say and do 
at different points in a story.  
 
Talk about how characters might say the 
words in the text and why.  
 
Discuss what we know about characters 
in a story from what they say or how 
they speak.  
 
Use pictures in pre-reading to begin 
inferring what might have happened in 
the story and to explore how characters 
might be feeing.  
 

Read pictures regularly to enable 
learners to begin thinking about what 
isn’t being said.  
 
In short sections of text, model unpicking 
how a character might be feeling from 
what they say and do.  
 
Focussing on important moments within 
the text, learners make inferences about 
characters from what they say and do.  
 
Ask ‘What do you think?’ questions, 
followed with ‘Why?’.  
 
Use think aloud ‘do you think…’ to get 
learners agreeing, building and 
challenging your ideas about the 
characters.  
 
Act out important moments in the text 
and question learners in role as to why 
they performed the character in a 
particular way.  

Language 

Progression 

Key Words:  
think 
 
 
 
 
Sentence Stems:  
Role play – characters, explore what 
they might say.  
Encourage characterised language 
eg. Evil Queen might say ‘you wicked 
girl’, Fairy Godmother might say ‘I 
will grant your wishes’.   
I think … 

Key Words:  
because 
say 
do 
agree 
 
Sentence Stems: 
I think … because …  
I think [character] is feeling …, I think 
this because … they say /they do … 
I think [character] might say … 
because …  
Do you think …  
I agree that … feels … because they 
say/ they do … 
 
 

Key Words:  
justify 
 
 
 
 
Sentence Stems: 
I think [character] feels …, I think this 
because the text says …  
 
I think [character] did … because 
[character] did … 
 
In the text it says … so I think that 
[character] feels … 
 
My partner thinks that … because … 

Key Words:  
justify 
deduce 
infer 
opinion 
 
Sentence Stems:  
I think [character] expects … to happen, 
because it says in the text … 
I think [character] behaves like … 
because …. I think this because it says in 
the text … 
I think [event] happened because … I 
think this because it says in the text … 
I agree/ disagree because … 
My opinion is that the author 
likes/dislikes … because …  
 

Key Words:  
implied 
judgements 
attitude 
motivation 
 
Sentence Stems: 
I think that the author wants us to 
think/feel that … because it says …  
I think [character] did … because …  
… is described as … therefore, I think … 
The word … used in this section, 
shows/tells me that … 
I believe [characters] feelings changed 
from … to …, I think this because …  
It is my opinion that … however, some 
may think that … 

Key Words:  
reasoned justification 
narrator/ narrative voice 
influence 
 
 
Sentence Stems: 
…, … and … lead me to conclude that the 
[character[ is feeling … 
[Character/ Event] is portrayed as …, I 
can see this in the way … and the way …  
Throughout the text the narrator wants 
the reader to …, I know this because …  
The narrative voice within this text, 
influences me as the reader, through …  
The narrator’s commentary, in this 
section, influences the reader to think … 
this is achieved through ….   
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              Skills Progression Map                           Prediction 

PREDICT YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 

Predicting what might happen on 

the basis of what has been read 

so far 

Predicting what might happen on 

the basis of what has been read 

so far 

Predicting what might happen from details stated and implied 
Predicting what might happen from details stated and implied 

Provide reasoned justifications for their views. 

Content 

Domains 
1e. Predict what might happen on the basis of what has been read so far. 2e. Predict what might happen from details stated and implied 

Skill 

Progression 

Make predictions based on clues 

such as pictures, illustrations, titles. 

Begin to give reasons why they think 

something might happen (using clues 

from the pictures, the text, title and 

own experiences).  

Talk about fairy tales which have a 

similar plot structure, with support, 

begin to make links about what 

happened in those stories and the 

one we are reading. Eg. They lived 

happily ever after.  

 

In stories, use immediate context 

clues (pictures and illustrations) and 

what they have already read to make 

simple predictions about what might 

happen.  

In  non-fiction texts, use the title and 

the introduction to predict what they 

are going to read about/ find out 

about.  

Give simple reasons for their 

predictions based on what they have 

read.  

Begin to compare texts to identify 

similarity, using this to support 

simple predictions. E.g. last week we 

read a text about dinosaurs, this one 

has a dinosaur on the front so I think 

it might be about dinosaurs too.  

Make increasingly plausible predictions 

about events and characters, based on 

what they have read and their own 

experiences.  

Give more than one possible prediction 

based on what they have read and their 

own experiences.  

Talk about the need to change our 

predictions as we continue reading.  

Read-on and give learners time to 

change their predictions, explaining why 

they need to change/ develop them.  

Update and modify predictions whilst 

reading.  

Make plausible predictions about a text 

based on prior knowledge of the topic, 

event or type of text, as well as what 

they have read so far.  

Give more than one possible prediction 

and begin to talk about which is more 

likely and why.  

Refine and modify predictions after 

discussions with peers.  

Continually refine and modify predictions 

whilst reading.  

Refer to what is written in the text to 

justify predictions.  

 

 

Make predictions based on clues such as 

pictures, illustrations, titles. 

Begin to give reasons why they think 

something might happen (using clues 

from the pictures, the text, title and own 

experiences).  

Talk about fairy tales which have a similar 

plot structure, with support, begin to 

make links about what happened in 

those stories and the one we are 

reading. Eg. They lived happily ever after.  

 

In stories, use immediate context clues 

(pictures and illustrations) and what they 

have already read to make simple 

predictions about what might happen.  

In  non-fiction texts, use the title and the 

introduction to predict what they are 

going to read about/ find out about.  

Give simple reasons for their predictions 

based on what they have read.  

Begin to compare texts to identify 

similarity, using this to support simple 

predictions. E.g. last week we read a text 

about dinosaurs, this one has a dinosaur 

on the front so I think it might be about 

dinosaurs too.  

Language 

Progression 

Key Words:  
think  
because  
 
 
 
 
Sentence Stems:  
I think 
I think……because………. (prior 
knowledge) 
I predict ………………. 
They are the same because……………. 
(comparing) 

Key Words:  
predict 
alike 
different 
because 
 
 
Sentence Stems:  
I think…….because…. 
I predict that…………..because… 
I think they are alike because they 
are both…… 

Key Words:  
predict 
change 
develop 
could 
 
 
Sentence Stems:  
I predict that …. because …  
One prediction would be … another 
would be …  
One thing that could happen is …  
An alternative prediction is …  
Now we have read on/ discussed it, I 
have changed my prediction and I now 
think …  

Key Words:  
predict 
likely 
noticed 
similar 
 
 
Sentence Stems: 
Because I know that …. I predict that …  
In the text I noticed … so I predict that …  
Having read similar texts to this, I think 
that … 
… could happen and … could happen.  
I think …. is more likely because …  
After reading some more, I now think 
that … because …  

Key Words:  
develop 
plausible 
probable 
modified 
 
 
Sentence Stems:  
I predict that … I think this is plausible 
because … 
I think … is more probable because … 
Having read on in the text, I have 
modified my prediction so now I think 
that … because …  
Now we have read on/ discussed it, I 
have developed my prediction further 
and now I think … 

Key Words:  
plausible 
evidence 
implied 
disagree/ challenge 
 
 
Sentence Stems: 
I think a plausible prediction would be … 
I think this because … 
I disagree with that prediction because 
… 
I would challenge that prediction 
because …  
The evidence I have for my prediction is 
… 
I think I need to modify my prediction 
because I noticed that ….  
The text implies that … therefore I think 
… 

 

 



St. Peter’s Church of England Primary School 

              Skills Progression Map                            Explaining the Contribution to Meaning 

EXP 1 YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 
  

Identifying themes and conventions in a wide range of books  
 
Identifying how language, structure, and presentation contribute to meaning 
 
 

Identifying and discussing themes and conventions in and across a wide range of 
writing 
 
Provide reasoned justifications for their views.  
 
Identifying how language, structure and presentation contribute to meaning 
 

Content 

Domains 

 

2f. Identify/ explain how information/ narrative content is related and contributes to meaning as a whole 

Skill 

Progression 

Identify and discuss differences 
between story books and 
information books.  
 
Begin to identify some of the 
common features of non-fiction texts 
which give us clues that it is not a 
story.  
 
Discuss different ways pages from an 
information book can be laid out and 
how this is different from story 
books.  
 
Note some of the features of non-
fiction texts, including layout, 
contents, use of pictures, illustrations 
and diagram.  
 
Question learners about what they 
can/cannot find in different books. 

Notice how information is presented 
and make simple comparisons 
between the presentation of 
different non-fiction texts.  
 
Identify and explain the use of 
different organisational features in 
non-fiction texts, including 
alphabetical order, layout, 
illustrations, diagrams, captions, 
hyperlinks and bullet points.  
 
Read stories and non-fiction texts 
with a similar theme, encourage 
learners to make links between the 
different text types and the purpose 
of each.  
 
 
 
 
 

Identify how different non-fiction texts 
are organised, and begin to explain how 
the organisation of the text helps the 
reader to locate information.  
 
Use the organisational features of non-
fiction texts in their own reading and 
research.  
 
Notice how information  
is presented across a range of texts, 
including chapters in stories.  
 
Evaluate the effectiveness of the 
presentation of different types of text, 
which presentation enhances meaning 
for the reader and why.  
 
Keep a class reading journal to explore 
how themes develop throughout a text.  
 

Understand the function of the 
organisational devices within a non-
fiction text and how these devices aid 
meaning. 
 
Use knowledge of different 
organisational features of texts to find 
information effectively.  
 
Discuss how authors use language to 
persuade the reader, evaluating the 
effectiveness of these.  
 
Compare the structure of different non-
fiction texts, evaluating which is most 
effective in supporting the reader to 
understand what is written.  
 
Identify the main features of non-fiction 
texts (both print and computer based) 
including headings, captions, lists, bullet 
points and understand how to use to find 
information efficiently.  

Identify and discuss differences between 
story books and information books.  
 
Begin to identify some of the common 
features of non-fiction texts which give 
us clues that it is not a story.  
 
Discuss different ways pages from an 
information book can be laid out and 
how this is different from story books.  
 
Note some of the features of non-fiction 
texts, including layout, contents, use of 
pictures, illustrations and diagram.  
 
Question learners about what they 
can/cannot find in different books. 

Notice how information is presented and 
make simple comparisons between the 
presentation of different non-fiction 
texts.  
 
Identify and explain the use of different 
organisational features in non-fiction 
texts, including alphabetical order, 
layout, illustrations, diagrams, captions, 
hyperlinks and bullet points.  
 
Read stories and non-fiction texts with a 
similar theme, encourage learners to 
make links between the different text 
types and the purpose of each.  
 
 
 
 
 

Language 

Progression 

Key Words:  
story  
picture 
information 
contents 
 
Sentence Stems:  
This is a story book because …  
 
This is an information book because 
… 
 
This information book has …  
 
You cannot find facts and 
information in a story book.  
 
You use the contents to find out 
where the information is.  
 
The pictures help us to … 
 

Key Words:  
fiction 
non-fiction 
easily 
illustrations 
index 
find 
bullet points 
 
Sentence Stems:  
This is a non-fiction book because … 
 
This is a fiction book because … 
 
This text has … but this one has … 
 
… help me to read the text more 
easily.  
 
This text is the same as … because … 

Key Words:  
organised 
locate 
chapters 
effective 
presentation 
 
 
Sentence Stems:  
This text is organised by … 
 
The presentation of this  text helps the 
reader to understand because … 
 
This chapter is called … I think this 
means that … 
 
I think this chapter is called … because … 
happened.  
 
I like the presentation of this text 
because … 

Key Words:  
caption 
diagrams 
facts 
persuaded 
presented 
organised 
Sentence Stems:  
The author has organised this text using 
… to help me read and understand it.  
 
I can find … easily in this text because …  
 
The author has/ has not persuaded me, 
through …  
 
I prefer the way this text is organised/ 
presented because … 
 
… helps the reader to understand what 
is written. 

Key Words:  
structure 
technique 
theme 
Sentence Stems:  
… was successful in contributing to the 
meaning of this text because …  
 
The vocabulary in this text helps the 
reader to understand the text because …  
 
I think the author structured the text for 
the purpose/ audience by …  
 
[technique] helps the reader to 
understand the poem because …  
 
[Theme] is developed throughout the 
text by … 

Key Words:  
purpose 
audience 
influence 
 
Sentence Stems:  
[Technique] in this text is used  by the 
author to …, however in this text  
 
The presentation of this text, supports 
the reader by … 
 
The purpose of this text is … I know this 
because the author has … 
 
The author has helped me to come to 
this conclusion by … 
 
The author has made this  information 
easier to understand by … 
The author’s voice influences the reader 
by 



              St. Peter’s Church of England Primary School 

              Skills Progression Map                           Explaining the Author’s Intent 

EXP 2 YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 

 Discussing their favourite words 
and phrases.  

Discussing words and phrases that capture the reader’s interest and imagination.  
 
 

Discuss and evaluate how authors use language, including figurative language, 
considering the impact on the reader.  
 
Provide reasoned justifications for their views. 

Content 

Domains 
 2g. Identify/ explain how meaning is enhanced through choice of words and phrases 

Skill 

Progression 

Explore the effect of patterned 
language or repeated words and 
phrases in familiar stories. 
 
Identify and discuss some key 
elements of story language. 

Investigate traditional story 
language, e.g. story openers and 
endings, scene openers, language 
which signals a time shift or magical 
event.  
 
Speculate about why an author 
might have chosen a particular word 
and the effect they were wanting to 
achieve, e.g. by considering 
alternative synonyms that might 
have been used. 
 
Talk about the words/ phrases they 
like in texts and why they like them.  
 
Begin to understand that they are 
the reader.  

Talk about words and phrases which 
make them want to continue reading.  
 
Explore the effectiveness of blurbs and 
story openings in engaging the reader 
and discuss some of the techniques 
authors employ to do this.  
 
Debate the words and phrases that 
capture their imagination with others 
and discover that all readers like 
something different.  
 
Discuss the language used to create 
significant aspects of a text, e.g. 
opening, build up, atmosphere, and how 
a writer implies as well as tells.  
 
Discuss authors’ choice of words and 
phrases that describe and create impact, 
e.g. adjectives and expressive verbs. 

Discuss the meaning of similes and other 
comparisons that they read (in fiction 
and non-fiction).  
 
Understand how writers use figurative 
and expressive language to create 
images and atmosphere, e.g. to create 
moods, arouse expectations, build 
tension, describe attitudes or emotions. 
 
Discuss how writers engage their reader 
in non-fiction writing, identifying 
techniques which are the same and 
those which are different.  
 
For selected vocabulary, unpick why the 
author chose this word and what this 
tells us about …  

Explore the effect of patterned language 
or repeated words and phrases in 
familiar stories. 
 
Identify and discuss some key elements 
of story language. 

Investigate traditional story language, 
e.g. story openers and endings, scene 
openers, language which signals a time 
shift or magical event.  
 
Speculate about why an author might 
have chosen a particular word and the 
effect they were wanting to achieve, e.g. 
by considering alternative synonyms 
that might have been used. 
 
Talk about the words/ phrases they like 
in texts and why they like them.  
 
Begin to understand that they are the 
reader.  

Language 

Progression 

Key Words:  
Once upon a time 
Long Ago 
Happily Ever After 
 
 
Sentence Stems:  
Joining in with familiar words and 
phrases when they are repeated in 
the story.  

Key Words:  
Story language 
Chosen 
Favourite 
Author 
 
Sentence Stems:  
I know this is a … story because … 
 
I think the author might have chosen 
the word … because … 
 
In the text, I like … because … 
 
My favourite word on the page is … I 
like it because, … 
 
My favourite part of this text is … 
because … 

Key Words:  
Engaging 
Effectiveness 
Feel 
Reader 
 
Sentence Stems:  
I want to keep reading this … because … 
 
The blurb for this book is effective/ not 
effective because … 
 
I really like the word … in this 
description, because … 
 
I really like the phrase …  
on this page, because … 
 
The author makes me feel … by … 

Key Words:  
Simile  
Comparison 
Mood 
Atmosphere 
Reader 
 
Sentence Stems:  
The author has used a simile to … 
 
The author compared to … because … 
 
The author has used the word/phrase … 
and … to … 
 
I think the author has created [mood] by 
using … 
 
I think the author has chosen the word … 
because they are trying to …the reader.  

Key Words:  
Figurative language 
Idioms 
Purpose 
Audience 
Effect 
 
Sentence Stems:  
The author wants the reader to … I know 
this because …  
 
The author has used [technique] to … 
 
The effect the author is trying to create 
for the reader is … they have achieved 
this through … 
 
The impact of using … on the reader is … 
 
… suggests that … 
 
 

Key Words:  
Implies 
Evokes 
Critically 
 
Sentence Stems:  
By using… and … the writer implies that 
… 
 
… and … suggests … about [character].  
 
The author has selected … and … to 
evoke a sense of … for the reader.  
 
I think that the author has effectively 
created … through their use of … and … 
which … 
 
If the author had selected … instead of … 
the impact would have been … 
 

 

 



St. Peter’s Church of England Primary School 

              Skills Progression Map                      Explain 3 – Making Comparisons 

EXP 3 YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NC 

Statements 
   

Making comparisons within and across books 
 
Provide reasoned justifications for their views. 
 

Content 

Domains 
 2h. Make comparisons within the text. 

Skill 

Progression 

Discuss and compare events or 
topics they have read about or have 
listened to.  
 
Say which texts they like and dislike, 
beginning to give reasons why.  
 
Begin to spot similarities between 
stories they have read or have had 
read to them.  

Identify, collect and compare 
common themes in stories and 
poems.  
 
Make comparisons of characters and 
events in narratives.  
 
Compare the information about 
different topics in non-fiction texts. 
 
Identify what is the same and what is 
different in two fairy tales.  
 
Identify what is the same and what is 
different in two pieces of related 
non-fiction texts.  
 
Relate what they are reading to 
other books and stories they have 
read.  

Compare and contrast writing by the 
same author.  
 
Make comparisons between events in 
narrative or information texts on the 
same topic or theme.  
 
Read about an event in two different 
forms, state what is the same and what 
is different.  
 
Read narratives from different 
viewpoints, identify what is the same 
and what is different.  
 
Talk about books that they have read 
which have similar plot structures. 
Identify similarities around the problem 
and a resolution. 
 

Collect information to compare and 
contrast events, characters or ideas.  
 
Compare and contrast books and poems 
on similar themes. 
 
Read narratives from different 
viewpoints, identify what is the same 
and what is different, begin to infer the 
reason for differences based on what 
they know about the characters.  
 
Talk about how characters change and 
develop throughout a story.  
 
Talk about books and stories that they 
have read with a similar theme, consider 
how the language/ author techniques 
are similar.  

Discuss and compare events or topics 
they have read about or have listened 
to.  
 
Say which texts they like and dislike, 
beginning to give reasons why.  
 
Begin to spot similarities between 
stories they have read or have had read 
to them.  

Identify, collect and compare common 
themes in stories and poems.  
 
Make comparisons of characters and 
events in narratives.  
 
Compare the information about 
different topics in non-fiction texts. 
 
Identify what is the same and what is 
different in two fairy tales.  
 
Identify what is the same and what is 
different in two pieces of related non-
fiction texts.  
 
Relate what they are reading to other 
books and stories they have read.  

Language 

Progression 

Key Words:  
like 
because 
same 
different 
 
 
Sentence Stems:  
I like … 
 
I don’t like …  
 
I like … because 
 
I don’t like … because 
 
… and … are the same.  
 
 
… and … are different.  

Key Words:  
because 
alike 
similar 
 
 
 
Sentence Stems:  
… and … are the same because 
…  
 
… and … are different because 
… 
 
 
They are alike because both …  
 
The characters in these stories 
are similar because … 
 
This story is similar to …  
 
 

Key Words:  
Compare 
However 
 
 
 
 
Sentence Stems:  
… and … are both …  
 
… and … are alike because …  
 
… and … are different in that …  
 
… is but … is … 
 
You can tell that both stories were 
written by … because … 
 
In this text the [event] is described 
as, however in this text the 
[event] is described as … 
 

Key Words:  
Sides of an argument 
difference 
agree 
disagree 
 
 
Sentence Stems:  
One similarity between … and … is 
that … 
 

One point of difference between 
… and … is that … 
 

The two texts agree … 
 
The two texts disagree … 

Key Words:  
presented 
Theme 
Justified 
 
 
Sentence Stems:  
In some ways … and … are alike. 
For instance they both have …  
Another feature they have in 
common is …  
 
… and … differ in some ways, 
because … is … and … is … 
 
[Character] is presented 
differently in these two extracts, 
in one …, in the other … I think 
this is because … 
 
This story has a similar theme to … 
They are similar because …, they 
are different because … 

Key Words:  
useful 
portrayed 
contrast 
 
Sentence Stems:  
…. is …, whereas … is … 
 
The similarities I have identified 
between these two texts are … 
 
Where these two texts disagree 
is … 
 
Looking at this from both sides, it 
is clear that … 
 
I think … might be most useful in 
answering the question because 
… 
 
… is less useful in answering the 
question because … 
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St. Peter’s Church of England Primary School 
The Language of Retrieval 
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
see 
who 
what  
when 
 
Sentence Stems:  
I can see … 
 
Model using the 
language of the 
question within the 
answer (eg. What 
happened to Daisy? 
Daisy fell over. When 
did it happen? It 
happened in the 
morning.  
  

Key Words:  
know 
says 
page 
contents 
index 
Sentence Stems: 
In the book it says …  
 
I know that … because it 
says …  
 
.. happened because … 
 
On page … it says …, so I 
know that …  
 
Model using the 
language of the 
question within the 
answer.  
 

Key Words:  
retrieve 
why 
how 
diagram 
scan 
Sentence Stems: 
The best place to look 
for the answer to this 
question is … because …  
 
I have retrieved the 
answer from the text.  
 
I know that … because 
in the text it says … 
 
This diagram shows that 
…  
 
I know that … because 
the diagram shows that 
…  
 
The key word in the 
question is … 

Key Words:  
skim 
scan 
locate 
 
 
Sentence Stems:  
I am going to skim/scan 
the text for … because 
this will help me to 
locate the answer to 
the question quickly.  
 
In looking for the 
answer to this question, 
I am going to re-read … 
section because … 
 
The key word in this 
sentence is … this tells 
me that …  
 
Model using the 
language of the 
question within the 
answer.  

Key Words:  
fact 
opinion 
evaluate 
argument 
support 
Sentence Stems: 
I know that 
[character/event/idea] 
is … because it says in 
the text … and it says … 
 
To support my 
argument, the text says 
… 
 
This section will/ will not 
be useful in answering 
the question because … 
 
 
… is an opinion because 
…  
 
… is a fact, I know this 
because … 

Key Words:  
similar 
different 
reliability 
usefulness 
explicit/ implicit 
Sentence Stems: 
… is …, I know this 
because it says in the 
text (multiple ideas 
from across the whole 
text).  
 
[characters/ places,/ 
events/ objects/ ideas] 
are similar/ different 
because, it says in the 
text …  
 
I think … text is most 
reliable/useful because 
…  
It explicitly says in the 
text …  
[synonym] means 
[question word] so I 
know that … 



 

St. Peter’s Church of England Primary School 
The Language of Prediction 
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
think  
because  
 
 
 
Sentence Stems:  
I think 
I think……because………. 
(prior knowledge) 
I predict ………………. 
They are the same 
because……………. 
(comparing) 

Key Words:  
predict 
alike 
different 
because 
 
Sentence Stems:  
I think…….because…. 
I predict 
that…………..because… 
I think they are alike 
because they are 
both…… 

Key Words:  
predict 
change 
develop 
could 
 
Sentence Stems:  
I predict that …. 
because …  
One prediction would 
be … another would be 
…  
One thing that could 
happen is …  
 
An alternative 
prediction is …  
 
Now we have read on/ 
discussed it, I have 
changed my prediction 
and I now think …  

Key Words:  
predict 
likely 
noticed 
similar 
 
Sentence Stems: 
Because I know that …. I 
predict that …  
 
In the text I noticed … 
so I predict that …  
 
Having read similar 
texts to this, I think that 
… 
 
… could happen and … 
could happen.  
I think …. is more likely 
because …  
 
After reading some 
more, I now think that 
… because …  

Key Words:  
develop 
plausible 
probable 
modified 
 
Sentence Stems:  
I predict that … I think 
this is plausible because 
… 
 
I think … is more 
probable because … 
 
Having read on in the 
text, I have modified my 
prediction so now I 
think that … because …  
 
Now we have read on/ 
discussed it, I have 
developed my 
prediction further and 
now I think … 

Key Words:  
plausible 
evidence 
implied 
disagree/ challenge 
 
Sentence Stems: 
I think a plausible 
prediction would be … I 
think this because … 
 
I disagree with that 
prediction because … 
 
I would challenge that 
prediction because …  
 
The evidence I have for 
my prediction is … 
 
I think I need to modify 
my prediction because I 
noticed that ….  
 
The text implies that … 
therefore I think … 



St. Peter’s Church of England Primary School 

The Language of Sequencing and Summarising 
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
First 
Next  
Then 
After 
Beginning  
Middle 
End 
Once upon a  time 
Happily ever after 
 
Sentence Stems:  
First …. happened.  
………. happened last.  
Fist I will …  
Next you should … 
After that I will … 
It is … 
At the beginning of the 
story … 
In the middle of the 
story … 
At the end of the story 
… 
Once upon a time … 
… and they all lived 
happily ever after.  

Key Words:  
Imperative verbs 
After that 
Finally 
Firstly  
Last of all 
Sequence 
Long ago 
Before long 
 
 
Sentence Stems:  
First (imperative verb) 
… 
Next … 
After that … 
Finally … 
Firstly … 
Last of all … 
In order, … 
Long ago … 
Before long … 
 
From my reading I now 
know … 

Key Words:  
ordinal numbers (third, 
fourth, fifth) 
language of cause and 
effect (because, so, 
therefore) 
Chronological 
 
Recommend 
Key Points 
 
Sentence Stems:  
Firstly … because 
Next … so … 
Then … therefore 
Lastly … 
Eventually …  
In chronological order … 
First you need to … 
 
I think the key points in 
this passage are … 
because … 
I recommend this book 
because … 
In the story … 

Key Words:  
Firstly 
In conclusion  
Luckily 
Unfortunately  
Summarise 
Precis 
 

Sentence Stems:  
In addition … 
Eventually … 
After a while … 
In conclusion... 
Luckily … 
Unfortunately …  
Prepositional phrases to 
start sentences eg. On 
the other side of the 
forest.  
This chapter is all about  
In this chapter … 
A precis of this chapter 
would be … 
In this book, you will 
find  
I would recommend this 
book to children who 
are … years old because 
…  

Key Words:  
Meanwhile 
Following this 
In the beginning 
 
Sum up 
As a result 
Consequently 
 
Sentence Stems:  
Meanwhile …  
Following this … 
In the beginning …  
Sometime later … 
 
 
To sum up … 
As a result of  … 
Throughout this chapter 
… 
The key points within 
this passage are … 
… should be included … 
because… 
… should not be 
included because … 
Consequently, … 

Key Words:  
Whilst 
During 
Initially  
 
Subsequent 
Consequence 
Theme 
Develop 
 
Sentence Stems:  
Whilst … happened, … 
During …  
Initially …  
 
In summary … 
The consequence of … 
In chapter …., in the 
subsequent chapters … 
… is a … character … I 
know this because in 
the text, it says … 
The theme of … 
developed throughout 
the text by … 
 
 



St. Peter’s Church of England Primary School 

The Language of Explaining Unfamiliar Vocabulary 
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
words 
new 
 
 
 
 
Sentence Stems:  
I think … means … 
 
…. sounds like …. 
 
… means …  
 
From looking at the 
front cover, I think we 
might find … in the text.  

Key Words:  
unfamiliar 
dictionary 
sounds like 
 
 
 
Sentence Stems: 
…. is a new word for 
me.  
 
I can see that … means 
…, I know this because 
… 
 
… and … are similar to … 
 
… and … sound like … 
 
I think … makes sense in 
the sentence, so I think 
… means … 
 
I think … means … 
because … 
 

Key Words:  
root word 
suffix 
prefix 
quartiles 
context 
 
Sentence Stems: 
I think … could mean … 
 
Because of what it says 
in the rest of the 
sentence, I think … 
means …  
 
Because I know that … 
means …, I think that … 
means …. 
 
The dictionary says that 
… means … 
 

Key Words:  
strategy 
synonym 
 
 
 
 
Sentence Stems:  
I think the best strategy 
for understanding … 
would be …  
 
A possible  synonym for 
… would be … 
 
Because of what I know 
about … and …, I think … 
could mean … 
 
 

Key Words:  
plausible 
definition 
 
 
 
 
Sentence Stems: 
If I think about this 
word this way, it could 
mean … but if I think 
about it this way, it 
could mean …  
 
… means … this fits in 
with what I have been 
reading because …  
 
I think this meaning is 
plausible because … 
 
I would define … as … 

Key Words:  
appropriate 
context 
 
 
 
 
Sentence Stems: 
Considering both 
definitions of …, I think 
the most appropriate 
within this text is … 
because …  
 
I think this word could 
mean … I used … to help 
me work this out.  
 
Given the context of 
what I am reading, I 
think … is the most 
appropriate definition 
of the word … 

 

 



St. Peter’s Church of England Primary School 

The Language of Inference 
 

 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
think 
 
 
 
Sentence Stems:  
Role play – characters, 
explore what they 
might say.  
 
Encourage 
characterised language 
eg. Evil Queen might 
say ‘you wicked girl’, 
Fairy Godmother might 
say ‘I will grant your 
wishes’.   
 
I think … 

Key Words:  
because 
say 
do 
agree 
Sentence Stems: 
I think … because …  
 
I think [character] is 
feeling …, I think this 
because … they say 
/they do … 
 
I think [character] might 
say … because …  
 
Do you think …  
 
I agree that … feels … 
because they say/ they 
do … 
 
 

Key Words:  
justify 
 
 
 
Sentence Stems: 
I think [character] feels 
…, I think this because 
the text says …  
 
I think [character] did … 
because [character] did 
… 
 
In the text it says … so I 
think that [character] 
feels … 
 
My partner thinks that 
… because … 

Key Words:  
justify 
deduce 
infer 
opinion 
Sentence Stems:  
I think [character] 
expects … to happen, 
because it says in the 
text … 
 

I think [character] 
behaves like … because 
…. I think this because it 
says in the text … 
 

I think [event] 
happened because … I 
think this because it 
says in the text … 
 

I agree/ disagree 
because … 
 

My opinion is that the 
author likes/dislikes … 
because …  
 

Key Words:  
implied 
judgements 
attitude 
motivation 
Sentence Stems: 
I think that the author 
wants us to think/feel 
that … because it says …  
 

I think [character] did … 
because …  
 

… is described as … 
therefore, I think … 
 
The word … used in this 
section, shows/tells me 
that … 
 

I believe [characters] 
feelings changed from 
… to …, I think this 
because …  
 

It is my opinion that … 
however, some may 
think that … 

Key Words:  
reasoned justification 
narrator/ narrative 
voice 
influence 
Sentence Stems: 
…, … and … lead me to 
conclude that the 
[character[ is feeling … 
 

[Character/ Event] is 
portrayed as …, I can 
see this in the way … 
and the way …  
 

Throughout the text the 
narrator wants the 
reader to …, I know this 
because …  
 

The narrative voice 
within this text, 
influences me as the 
reader, through …  
 

The narrator’s 
commentary, in this 
section, influences the 
reader to think … this is 
achieved through ….   



St. Peter’s Church of England Primary School 

The Language of Explaining the ‘Contribution to Meaning’ 

 
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
story  
picture 
information 
contents 
 
Sentence Stems:  
This is a story book 
because …  
 
This is an information 
book because … 
 
This information book 
has …  
 
You cannot find facts 
and information in a 
story book.  
 
You use the contents to 
find out where the 
information is.  
 
The pictures help us to 
… 
 

Key Words:  
fiction 
non-fiction 
easily 
illustrations 
index 
find 
bullet points 
 
Sentence Stems:  
This is a non-fiction 
book because … 
 
This is a fiction book 
because … 
 
This text has … but this 
one has … 
 
… help me to read the 
text more easily.  
 
This text is the same as 
… because … 

Key Words:  
organised 
locate 
chapters 
effective 
presentation 
 
 
Sentence Stems:  
This text is organised by 
… 
 
The presentation of this  
text helps the reader to 
understand because … 
 
This chapter is called … I 
think this means that … 
 
I think this chapter is 
called … because … 
happened.  
 
I like the presentation 
of this text because … 

Key Words:  
caption 
diagrams 
facts 
persuaded 
presented 
organised 
Sentence Stems:  
The author has 
organised this text using 
… to help me read and 
understand it.  
 
I can find … easily in this 
text because …  
 
The author has/ has not 
persuaded me, through 
…  
 
I prefer the way this 
text is organised/ 
presented because … 
 
… helps the reader to 
understand what is 
written. 

Key Words:  
structure 
technique 
theme 
Sentence Stems:  
… was successful in 
contributing to the 
meaning of this text 
because …  
 
The vocabulary in this 
text helps the reader to 
understand the text 
because …  
 
I think the author 
structured the text for 
the purpose/ audience 
by …  
 
[technique] helps the 
reader to understand 
the poem because …  
 
[Theme] is developed 
throughout the text by 
… 

Key Words:  
purpose 
audience 
influence 
 
Sentence Stems:  
[Technique] in this text 
is used  by the author to 
…, however in this text  
 
The presentation of this 
text, supports the 
reader by … 
 
The purpose of this text 
is … I know this because 
the author has … 
 

The author has helped 
me to come to this 
conclusion by … 
 

The author has made 
this  information easier 
to understand by … 
 

The author’s voice 
influences the reader by 



 

St. Peter’s Church of England Primary School 
The Language of Explaining ‘Authorial Intent’ 
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
Once upon a time 
Long Ago 
Happily Ever After 
 
 
Sentence Stems:  
Joining in with familiar 
words and phrases 
when they are repeated 
in the story.  

Key Words:  
Story language 
Chosen 
Favourite 
Author 
 
Sentence Stems:  
I know this is a … story 
because … 
 
I think the author might 
have chosen the word 
… because … 
 
In the text, I like … 
because … 
 
My favourite word on 
the page is … I like it 
because, … 
 
My favourite part of 
this text is … because … 

Key Words:  
Engaging 
Effectiveness 
Feel 
Reader 
 
Sentence Stems:  
I want to keep reading 
this … because … 
 
The blurb for this book 
is effective/ not 
effective because … 
 
I really like the word … 
in this description, 
because … 
 
I really like the phrase …  
on this page, because … 
 
The author makes me 
feel … by … 

Key Words:  
Simile  
Comparison 
Mood 
Atmosphere 
Reader 
 
Sentence Stems:  
The author has used a 
simile to … 
 
The author compared 
to … because … 
 
The author has used the 
word/phrase … and … 
to … 
 
I think the author has 
created [mood] by using 
… 
 
I think the author has 
chosen the word … 
because they are trying 
to …the reader.  

Key Words:  
Figurative language 
Idioms 
Purpose 
Audience 
Effect 
 
Sentence Stems:  
The author wants the 
reader to … I know this 
because …  
 
The author has used 
[technique] to … 
 
The effect the author is 
trying to create for the 
reader is … they have 
achieved this through … 
 
The impact of using … 
on the reader is … 
 
… suggests that … 
 
 

Key Words:  
Implies 
Evokes 
Critically 
 
Sentence Stems:  
By using… and … the 
writer implies that … 
 
… and … suggests … 
about [character].  
 
The author has selected 
… and … to evoke a 
sense of … for the 
reader.  
 
I think that the author 
has effectively created 
… through their use of 
… and … which … 
 
If the author had 
selected … instead of … 
the impact would have 
been … 
 



 

St. Peter’s Church of England Primary School 
The Language of Comparing  
 

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Key Words:  
like 
because 
same 
different 
Sentence Stems:  
I like … 
 
I don’t like …  
 
I like … because 
 
I don’t like … because 
 
… and … are the same.  
 
 
… and … are different.  

Key Words:  
because 
alike 
similar 
 
Sentence Stems:  
… and … are the same 
because …  
 
… and … are different 
because … 
 
 
They are alike because 
both …  
 
The characters in these 
stories are similar 
because … 
 
This story is similar to …  
 
 
 

Key Words:  
Compare 
However 
 
 
Sentence Stems:  
… and … are both …  
 
… and … are alike 
because …  
 
… and … are different in 
that …  
 
… is but … is … 
 
You can tell that both 
stories were written by 
… because … 
 
In this text the [event] is 
described as, however 
in this text the [event] is 
described as … 
 
 
 

Key Words:  
Sides of an argument 
difference 
agree 
disagree 
Sentence Stems:  
One similarity between 
… and … is that … 
 

One point of difference 
between … and … is 
that … 
 

The two texts agree … 
 
The two texts disagree 
… 

Key Words:  
presented 
Theme 
Justified 
 
Sentence Stems:  
In some ways … and … 
are alike. For instance 
they both have …  
Another feature they 
have in common is …  
 
… and … differ in some 
ways, because … is … 
and … is … 
 
[Character] is presented 
differently in these two 
extracts, in one …, in 
the other … I think this 
is because … 
 
This story has a similar 
theme to … They are 
similar because …, they 
are different because … 
 

Key Words:  
useful 
portrayed 
contrast 
 
Sentence Stems:  
…. is …, whereas … is … 
 
The similarities I have 
identified between 
these two texts are … 
 
Where these two texts 
disagree is … 
 
Looking at this from 
both sides, it is clear 
that … 
 
I think … might be most 
useful in answering the 
question because … 
 
… is less useful in 
answering the question 
because … 

 


